CONVERTING EXISTING VOCABULARY TESTS INTO ROBOTIC PROGRAMS

Does robotic interaction provide a new context, enhancing response accuracy in children with ASD Ry_e rsor_‘
performing cognitive representational tasks related to lexical semantic categories? Un|ve rsrty
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Why HRI to Study Semantic Organization?

Human Robot Interaction (HRI) is a proven and effective way to engage children with Autism

Spectrum Disorder (ASD). Humanoid robotics provide a reduced yet dynamic interface that is By replacing the PPVT with a programmed RVT version, ROBOT asks CHILD if card is a match for its related category.
predictable and engaging. With it, a number of socio-communicative activities can be carried out CHILD states ”yes” or no” and answer is recorded onto a data sheet.

and observed.

Recent studies (e.g., Walsh Matthews et al., 2016; Kim et al., 2015; Shamsuddin et al., 2012) show Basic Level Categorles
increased social communicative behaviour by children with ASD following HRI. To further these This category includes BIRDS and BOATS.
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